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Introduction  
The use of artificial intelligence (AI) in education has grown significantly in recent years, 

particularly in academic writing (Crompton & Burke, 2023). EFL students increasingly use AI-based 
tools such as grammar checkers, paraphrasing applications, and generative writing assistants to 
support their writing activities (Yang et al., 2024). This issue is important because the use of AI in 
academic writing is closely related to students’ awareness, responsibility, and academic integrity. 
It is essential to understand how students perceive AI use and recognize the ethical boundaries 
involved in academic work. This issue needs to be studied because the rapid adoption of AI among 
students often outpaces their understanding of ethical principles in academic writing, such as 
originality, authorship, transparency, and plagiarism (Gustilo et al., 2024). Students may 
unintentionally misuse AI without realizing it, which can lead to ethical quandaries and hinder their 
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ability to write independently. EFL Students refer to students who learn English as a Foreign 
Language, Awareness refers to students’ level of understanding, perception, and consciousness 
regarding the use of AI in academic writing, Ethical Considerations refer to moral and academic 
concerns related to the use of AI including honesty, originality, and responsibility in writing, while 
AI for Academic Writing refers to the use of artificial intelligence tools to assist in writing academic 
works such as essays, reports, papers, and assignments. 

Generative AI is now used for more than just speaking and presentation practice in EFL 
education; it is also used for more general academic tasks like writing. This shift indicates that AI is 
becoming an integrated tool in students’ learning processes, not only for improving performance 
but also for supporting idea development and language accuracy. Students no longer rely solely 
on traditional learning methods but increasingly incorporate AI as part of their daily academic 
practices. Based on interview results, most students reported that AI is widely used as a support 
tool in their academic activities, particularly for generating ideas, checking grammar, paraphrasing, 
and organizing their work more effectively (Jaya & Susyla, 2024). 

Many students perceive AI as helpful in making tasks easier and improving the quality of 
their output. However, students also emphasized that AI should only function as a guide, while the 
main ideas should come from their own thinking. This suggests that students are beginning to 
position AI as a supporting tool rather than a replacement for their thinking. Furthermore, students 
demonstrated a moderate level of awareness regarding ethical issues. Although many students 
attempt to use AI responsibly by editing and rewriting the output in their own words, these 
practices are not always consistent. This shows that students are starting to develop a sense of 
responsibility in using AI appropriately. Overall, this phenomenon shows that while Generative AI 
provides significant benefits in supporting students’ academic work, it also introduces challenges 
related to ethical awareness and responsible use. The findings indicate that although students are 
aware of ethical concerns, their understanding and practices are still developing and inconsistent 
(Pasaribu et al., 2022). Therefore, clearer guidelines and teacher support are needed to help 
students use AI more ethically and effectively. 

This study specifically focuses on EFL students’ awareness and ethical considerations in 
using AI for academic writing by exploring their perceptions, understanding, and experiences 
regarding the benefits, risks, and ethical boundaries of AI use in academic writing tasks. This topic 
needs to be researched because the use of AI in education is becoming increasingly common, while 
students’ ethical awareness and personal interpretations of its appropriate use remain 
underexplored, particularly in the EFL context (Jeon, 2024). 

Previous studies have examined the use of artificial intelligence (AI) in academic writing 
from various perspectives, particularly in EFL contexts. Several studies have explored students’ 
experiences and perceptions of using AI tools such as ChatGPT, Grammarly, Quillbot, and Character 
AI to support writing activities, including idea generation, grammar correction, vocabulary 
improvement, and text organization. In addition, some studies have focused on both students’ and 
lecturers’ perceptions regarding the role of AI in writing classes, emphasizing its function as a 
supportive tool for academic writing and language development. Other research has also 
highlighted concerns related to overreliance on AI, reduced creativity, and issues of academic 
integrity in writing assignments.  

The outcomes of an interview that was carried out a week ago serve as the foundation for 
these research questions.  

1. How do EFL students use AI in academic writing? 
2. What is their awareness of ethical issues in using AI? 
3. How do they apply ethical practices when using AI? 
This study aims to explore how EFL students perceive and understand the use of AI in academic 

writing and to investigate the ethical considerations that influence their decisions and practices in 
using such technology. This study is expected to contribute to the growing body of qualitative 
research on AI in education, particularly in the areas of academic writing and academic integrity. In 



Salsa Diah Paramitha EFL Students’ Awareness and Ethical 
Considerations in Using AI for Academic Writing 

 

V o l .  1 ,  N o .  2 ,  2 0 2 5  ( 1 6 3 - 1 7 2 )  -  1 6 5  

addition, the findings are expected to provide pedagogical implications for lecturers and 
educational institutions in developing ethical guidelines and classroom policies regarding students’ 
use of AI. 

 

Methods 
Research Design  

This study uses a phenomenological qualitative research design. The phenomenological 
approach was chosen because the main focus is to explore the lived experiences of EFL students 
in using AI for academic writing, including how they perceive its benefits, challenges, and ethical 
implications. This approach allows researchers to capture the depth and richness of subjective 
experiences and identify the meanings that students attach to their use of AI (Feng & Gao, 2026). 
In contrast to case studies, narratives, or grounded theory, this study aims to find the essence of 
shared experiences among the participants (Liao et al., 2021). 

 
Participants  

Data were collected from twelve (12) EFL students who used AI tools in their academic 
writing practices. The participants provided subjective reflections on the use of AI as a tool in their 
learning process. 

 
Data Collection Techniques 

The data in this study were collected through in-depth interviews. The interviews were 
conducted to explore students' perceptions, understandings, and experiences regarding the 
ethical limitations of using AI in academic writing assignments. The interview instrument is 
designed to address three key research questions: how AI is used, ethical awareness, and students' 
application of ethical practices. 

 
Data Analysis Techniques 

Data were analyzed qualitatively using thematic analysis following the frameworks of 
Braun and Clarke (2021) and Miles, Huberman, and Saldaña (2014). This analysis process involves 
three main stages of encoding: 

1. Open Coding: Identify the meaningful units of participant responses. 
2. Axial Coding: Groups similar codes into specific categories. 
3. Selective Coding: Develop overarching themes based on research questions. 

The results of the analysis are then presented as descriptive explanations and tables to 
facilitate interpretation, and conclusions are finally drawn based on the findings. 
 

Results and Discussion 
Results  
How do EFL students use AI in academic writing? 

 According to the findings, EFL students make extensive use of AI as a support tool at 
various stages of academic writing. The interview data revealed three main themes: assistance 
with idea generation, language support, and drafting and editing. Most participants explained that 
AI helps them generate ideas and overcome difficulties in starting the writing process. Students 
commonly use AI to brainstorm topics, develop arguments, and generate initial drafts. Natasya 
explained that AI assists in “generating ideas,” while Putri stated that AI is useful for “generating 
ideas and refining drafts.” Similarly, Aisyah reported that AI supports brainstorming and helps 
organize ideas more systematically. 

 Additionally, the findings demonstrate that AI is a linguistic support tool. A lot of the 
participants used AI to correct grammar, expand their vocabulary, rephrase sentences, and 
arrange the structures of their essays. For example, Lavita mentioned that AI helps with “checking 
grammar and improving sentence structure,” while Davina explained that AI improves “sentence 
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organization and writing clarity.” These responses indicate that students perceive AI as an 
accessible language assistant that helps reduce linguistic barriers in academic writing. 
  Another significant finding concerns drafting and editing assistance. Students explained 
that AI helps them revise drafts, improve coherence, and structure essays more effectively. Dina 
mentioned that AI supports “structuring essays,” while Wilda stated that AI helps “organizing 
work more clearly.” These findings suggest that students rely on AI not only during idea 
development but also throughout the revision and editing stages. From a phenomenological 
perspective, students experience AI as a practical academic companion that simplifies the writing 
process and reduces cognitive pressure during academic tasks. Students perceive AI as an 
immediate support system that improves efficiency and boosts their confidence when completing 
writing assignments.  
 

Table 1. Data Display for RQ1 

Theme Indicators Representative Statements 

Idea 
Generation 

Brainstorming, developing ideas “generate ideas”, 
“brainstorming ideas” 

Language 
Support 

Grammar correction, paraphrasing, 
vocabulary, and organization 

“grammar correction”, 
“sentence structure” 

Drafting & 
Editing 

Revising drafts, organizing essays “refining drafts”, “organizing 
essays” 

 
The findings indicate that EFL students primarily use AI as a supportive academic writing 

tool. AI assists students in generating ideas, improving grammar, paraphrasing sentences, 
organizing essays, and refining drafts. Students perceive AI as an efficient and accessible resource 
that facilitates multiple stages of the writing process and reduces writing difficulties. 
 
What is students’ awareness of ethical issues in using AI? 

 The findings demonstrate that most EFL students possess moderate awareness of ethical 
issues related to AI use in academic writing. The interview data reveal three major themes: 
awareness of plagiarism and dependency, responsible use practices, and limited understanding of 
ethical boundaries. 
  Most participants acknowledged that AI use may create ethical concerns, particularly 
plagiarism, overdependence, and reduced originality. Lia explained that students are aware of 
“plagiarism and reduced critical thinking,” while Wilda stated that students understand ethical 
concerns but do not consistently apply ethical practices in actual writing activities. 

 Several participants admitted that they still lack a clear understanding of the limits of 
acceptable AI use. Davina mentioned that students are “unclear about ethical limits,” while Aisyah 
emphasized the need for “clearer guidelines from teachers.” These findings suggest that although 
students recognize the existence of ethical issues, they are often uncertain about how to apply 
ethical standards in practice. 

 The findings also reveal attempts at responsible AI use. Many students explained that they 
revise, personalize, and rewrite AI-generated content rather than copying it directly. Tasya stated 
that students “rewrite and verify sources,” while Nani explained that students try to use AI 
“carefully and responsibly.” However, not all participants consistently followed these responsible 
practices. Phenomenologically, students experience ethical AI use as a continuous negotiation 
between convenience and academic responsibility. They recognize the usefulness of AI but 
simultaneously struggle to determine appropriate ethical boundaries. 

 
Table 2. Data Display for RQ2 

Theme Indicators Representative Statements 
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Ethical Awareness Awareness of plagiarism and 
dependency 

“aware of plagiarism”, 
“dependency issue” 

Responsible Use Editing and personalizing AI 
output 

“editing & personalizing”, “rewrite 
content” 

Limited 
Understanding 

Unclear ethical boundaries “unclear limits”, “need clearer 
guidelines” 

 
The findings reveal that EFL students have general awareness regarding ethical issues 

associated with AI use, especially plagiarism and dependency. However, their understanding of 
ethical boundaries remains incomplete, and responsible practices are not consistently 
implemented. 
 
When using AI, how do students apply ethical principles? 
  The findings indicate that students apply ethical AI practices mainly through editing, 
rewriting, verifying information, and balancing AI assistance with independent thinking. 

 Most participants explained that they revise AI-generated content before using it in 
academic assignments. Putri stated that students “edit and personalize output,” while Vina 
explained that students modify AI responses to maintain originality. In a similar vein, Natasya 
stressed the importance of rewriting AI-generated content "using their own words." Another 
important finding concerns verification practices. Tasya explained that students sometimes verify 
the credibility and accuracy of AI-generated information by comparing it to academic references. 
This finding suggests that some students try to evaluate AI-generated responses critically rather 
than automatically accepting them. Several participants also emphasized the importance of 
balancing AI use with independent learning. Arrozaqiah explained that AI should only function as 
“a support tool,” while Dina highlighted the need to “balance AI and thinking.” These findings 
demonstrate students’ awareness that AI should not replace their own cognitive effort. 
  However, the findings also reveal concerns about overreliance on AI. Lia, Aisyah, Wilda, 
and Nani admitted that excessive dependence on AI may reduce critical thinking, creativity, and 
independent idea development. Students acknowledged that relying too heavily on AI sometimes 
makes them less engaged in analytical thinking during writing tasks. 

 From a phenomenological perspective, students experience AI as both empowering and 
potentially limiting. While AI increases efficiency and reduces writing difficulties, it may also 
weaken students’ independent cognitive engagement if used excessively. 

 
Table 3. Data Display for RQ3 

Theme Indicators Representative Statements 

Editing & Rewriting Revising AI-generated content “Rewrite in your own words” 

Verifying Information Checking AI-generated 
information 

“verify sources” 

Balancing AI Use AI as a support tool only “support tool”, “balance 
thinking” 

Critical Thinking 
Concerns 

Overdependence on AI “reduced critical thinking” 

 
The findings indicate that students attempt to apply ethical AI practices by editing, 

rewriting, verifying, and personalizing AI-generated content. Nevertheless, some students still 
struggle to maintain a balance between AI assistance and independent thinking, resulting in 
concerns about dependency and reduced critical evaluation. 
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Discussion  
The findings in this study reveal that the use of Artificial Intelligence (AI) has become an 

integral part of EFL students' academic writing practices, serving as a sociocultural mediation tool 
that bridges the gap between their current language skills and the demands of academic tasks. 
(Yang et al., 2023) From a phenomenological perspective, students experience AI as an instant 
support system that not only improves work efficiency but also boosts confidence when facing 
linguistic barriers. (Noverica, 2024) Students emphasized the role of AI in idea generation and 
brainstorming, showing that this technology serves as a cognitive partner in the early stages of 
writing, which are often considered the most difficult by foreign language learners. (Cen & 
Shakibaei, 2026) The use of AI for language support, such as grammar correction and paraphrasing, 
as reported by participants, reflects the adoption of technologies perceived as highly usable, in line 
with the Technology Acceptance Model framework. (Escalante et al., 2023) However, this 
integration is not without complications, as reliance on these tools is often used to quickly 
overcome limitations in vocabulary and sentence structure rather than through an in-depth 
language-learning process. 

The level of ethical awareness found was in the moderate category, indicating a basic 
introduction to concepts such as plagiarism and originality, but this understanding was often 
superficial. (Uygun, 2025, pp. 1-16) Although participants expressed awareness of the risk of 
cognitive dependence, there was a striking inconsistency between this theoretical knowledge and 
their daily practice. (Putri et al., 2026) This indicates a gap between ethics as a moral concept and 
ethics as a practical practice in academic writing. Many college students feel they are in a gray area 
due to the absence of clear institutional guidelines, which leads them to interpret the limits of 
acceptable AI use on their own. (Stone, 2025) This uncertainty is reinforced by the finding that 
although they tried to use AI responsibly through re-editing, the steps were not always carried out 
systematically or thoroughly by all participants. (Yang et al., 2024) 

In implementing ethical practices, students' strategies differ, reflecting varying levels of 
critical engagement. Some students demonstrate a higher level of academic responsibility by 
verifying AI-generated information against external academic sources to ensure its credibility. 
(Choi et al., 2025, pp. 867-883) This act of verification shows that AI is not blindly accepted as a 
source of truth, but rather as a raw draft that requires human validation. On the other hand, 
participants also emphasized the importance of placing AI only as a supporting assistant so that 
independent thinking remains the main motor in writing. This perspective aligns with the theory 
of self-regulated learning, in which students must be able to control their use of technology to 
avoid eroding their intellectual autonomy. (Chiu, 2024) The negotiation between the ease offered 
by automation and the cognitive effort required to write originally is at the heart of the students' 
phenomenological experience in this study. 

Nevertheless, the most prominent concern in this discussion is the potential decline in 
critical thinking skills and creativity due to over-reliance on AI. Other participants openly admit that 
their analytical thinking sometimes weakens when they rely too heavily on AI output to complete 
complex tasks. (Tahir et al., 2023) This phenomenon suggests a risk that students may miss out on 
the opportunity to develop arguments in depth because AI provides an instant solution that is 
structurally satisfying but may lack reflective depth. If AI is used as a substitute for thought 
processes rather than as a support, then higher education's primary goal of developing critical 
reasoning will be threatened. (Tian & Zhang, 2026) Therefore, it is important to position AI as an 
empowering instrument without allowing it to take over full cognitive control from students. 

The pedagogical implications of these findings are fundamental: teachers and educational 
institutions are urged not to ignore the existence of AI but to respond to it with transparent 
policies. (Noviarini et al., 2026) The need for AI literacy that includes technical understanding and 
ethical awareness is becoming more urgent so that students can navigate the challenges of the 
future with academic integrity. (Gustilo et al., 2024) Academic writing curricula need to be adapted 
to teach how to interact with AI critically, including evaluating information bias and maintaining 
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the author's original voice amid machine-assisted text. (Wang & Wang, 2025) Overall, while AI 
offers significant pedagogical benefits in improving the language quality and writing structure of 
EFL students, its success depends heavily on individuals' ability to strike a balance between 
technological support and independent intellectual development. The ethical awareness of 
students must be continuously improved through consistent guidance so that they become not 
only proficient users of technology, but also responsible academic writers with integrity. 
 

Conclusion 
Using a phenomenological and qualitative method, this study looked at EFL students' 

awareness of and ethical considerations regarding the use of Artificial Intelligence (AI) in academic 
writing. The findings reveal that AI has become an important supportive tool in students’ academic 
writing practices. The majority of participants reported using AI to generate ideas, correct 
grammar, paraphrase, organize essays, draft them, and edit them. These findings indicate that AI 
assists students in overcoming linguistic difficulties, improving writing efficiency, and facilitating 
the overall writing process. 
  Additionally, the study demonstrates that EFL students are somewhat aware of the ethical 
issues associated with the use of AI in academic writing. Participants generally recognized 
concerns related to plagiarism, academic integrity, originality, and overreliance on AI-generated 
content. However, the findings also reveal that students’ understanding of ethical boundaries 
remains limited and inconsistently applied in practice. Although many participants attempted to 
maintain ethical responsibility by editing, personalizing, rewriting, and verifying AI-generated 
outputs, several students still demonstrated uncertainty regarding appropriate and acceptable 
uses of AI in academic contexts. 

 In terms of writing performance, the findings suggest that AI contributes positively to the 
improvement of grammar accuracy, coherence, organization, and clarity of students’ writing. AI 
was perceived as a practical academic support tool that enhances students’ confidence and 
facilitates the completion of writing tasks more effectively. Nevertheless, the study also identified 
significant concerns regarding students’ overdependence on AI. Excessive reliance on AI was 
perceived as potentially reducing critical thinking, creativity, independent idea development, and 
students’ cognitive engagement during the writing process. 

 From a phenomenological perspective, this study highlights the lived experiences of EFL 
students in negotiating the benefits and challenges of AI-assisted academic writing. Students 
perceive AI simultaneously as a valuable educational support system and as a source of ethical and 
cognitive challenges. Therefore, the integration of AI into academic writing practices requires 
balanced, responsible, and critical use to ensure that technological assistance does not undermine 
students’ intellectual autonomy and academic integrity. 

 Overall, this study concludes that AI offers substantial pedagogical benefits for EFL 
academic writing; however, its effective implementation must be accompanied by adequate 
ethical awareness, AI literacy, and institutional guidance. Consequently, educators and educational 
institutions are encouraged to establish clear ethical policies, integrate AI literacy into academic 
writing instruction, and promote responsible AI practices that support students’ independent 
thinking and academic development 
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